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FOREWARD

Josué Cruz, Jr.

In the last decade there has been a heightened sensitivity for
the needs of young children and their families. These two groups have
become, for all intents and purposes, highly sought-after social and
political commodities. Additionally, there have been a plethora of
individuals, advocacy groups, government and non-governmental
panels, and foundations eager to weigh-in with their voices and
recommendations. As well, others have promoted the welfare and
education of children as means to win votes and garner sympathy for a
particular ideology. And in the midst of all this jockeying for the
hearts and minds of children and their families is the work carried out
by the faculty and staff of the Early Childhood Development Center
(ECDC) at Texas A&M University-Corpus Christi.

While the rest of the nation was busy attempting to figure out
what to do with the latest in research and how to translate such
findings into practice, the ECDC was moving forward to fill this void.
Armed with some of the most recent and significant research on
families, brain development, literacy, health, and best practices and
complemented with an ideal facility, population and public support,
the work of the center began to take shape. In the meantime, the
profession and public were presented with such publications and
programs as: Eager to Learn; From Science to Neighborhoods: The
Science of Early Childhood Development; Children of 201 0. The State
of America’s Children; Creating the Will; Ready or Not; Healthy
Start; Early Start and others too numerous to list. The themes that
emerge from these publications and programs fall in the purview of
families, early intervention, literacy, second language acquisition,
social development and health and nutrition. Incidentally, these are the
same areas of inquiry that the ECDC researchers had identified as
critical to advancing quality comprehensive services to children and
their families.

Hence, what this 2001 Yearbook represents is an attempt to
place many of those themes into their proper perspective and in the
context of early childhood literacy as a base. Heretofore, the
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discussion and application of literacy was generally restricted to the
traditional school grades and often clouded by the so-called “reading
wars” that emerged as a result of philosophical differences. Now that
the intensity of those differences has subsided and coupled with the
new knowledge of the importance of literacy in the early years, there
is clearly a need for early educators and development specialists to
come together with a common agenda.

The major contribution of this book rests with the fact that the
profession’s traditional thinking approach to early childhood
education is being challenged. We as early educators are moving from
something we do fo children to something we do with children.
Another part of the changing equation is the factoring in of parents
and families. For too long, they were considered a part of the physical
landscape and not as key players in the teaching and learning
enterprise. The research noted in the Yearbook serves as a reminder
that teaching young children and working with their families is a
complex undertaking and such work should not be taken lightly.

The researchers and authors of the chapters that follow should
be commended for their efforts to add to the national discourse on the
teaching and learning of young children. They have crafted their
inquiry from a broad base of scholarly literature and have moved
forward towards implementation. The results challenge all of us to be
ever so vigilant when considering quality services.

In closing, we have all heard the mantra “leave no child
behind” so prominently promoted by government officials and
professionals in the field. I can say with great assurance that the
ECDC faculty and staff have not only bought in to this notion, they
are doing something about it.

Josué Cruz, Jr., is Professor of Childhood Education at the University of South
Florida and Vice President of the National Association for the Education of Young
Children (1999-2000). He serves on the advisory boards of NICK JR. Magazine and
Bright Horizons Family Solutions.
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INTRODUCTION

Dear Readers,

This publication is a travelogue of an early childhood
education adventure not yet complete—an expedition mapped by
individuals who dreamed of an educational program that often
appeared beyond their reach. They imagined a school where the
youngest of learners could grow and develop in an environment
designed to meet their young needs—social, intellectual, emotional,
cultural and physical. They envisioned children; age three through
grade three, from affluent and poor families, receiving instruction
equally in Spanish and English. They saw university faculty and
classroom teachers working together to explore the learning of young
children. They imagined that those investigations would be shared
with other teachers and other schools so that their best discoveries
could be replicated.

Their dreams became more probable with the construction of the
Early Childhood Development Center (ECDC), which opened in
1996. This facility, located on the Texas A&M University-Corpus
Christi (TAMUCC) campus provided an environment in which their
ideas could flourish and grow. From the beginning, concern was
voiced that it not be an elitist laboratory school for the children of
university faculty. Instead, the ECDC became a unique collaboration
between an independent school district and a university—a school
representative of Corpus Christi's population with children, some
prosperous some needy, from homes where only Spanish is spoken
and from homes with English speaking families.

Since its inception the ECDC has been a collaborative effort of
the Corpus Christi Independent School District and Texas A&M
University-Corpus Christi. The District employs the classroom
teachers and the children attending are selected by lottery from the
District. The reasoning for this is sound. As best teaching practices
are discovered and defined, they are tried in the ECDC with a
classroom population representative of the District. This way,
replication may be facilitated in neighborhood schools regardless of
the economic level or the educational levels of citizens.

1X



Along the way, this journey has expanded and diversified as new
participants have come aboard and different routes have been
identified. Some of the initial concepts have disappeared; others have
been modified as the ECDC has evolved. New ideas have been
introduced and incorporated into the curriculum; new concepts have
improved the programs and the services provided for the ECDC
children, parents and staff. Constant change continues to be a
necessary component of the ECDC. It is appropriately named a
development center.

Professional development is a vital element. Every Wednesday
the children participate in extra-curricular activities, such as music,
drama and art, while their teachers work with individuals who provide
training and share knowledge. The teachers, with the guidance of the
principal and a research liaison, explore teaching scholarship. Often
this growth is tied to research projects that will be conducted in their
classrooms by the university faculty. This year, vocabulary was the

focus of much continued development.

Before research could flourish in the ECDC, a trust had to be
established so that program participants and classroom teachers felt
safe to take the risks of experimentation. That assurance has been
built between the university faculty, classroom teachers, principal and
staff. As expected the ECDC children score well on the assessment
measures required by the State of Texas and for the past two years, the
school has been recognized as Exemplary.

This year all College of Education projects, surveys, assessments
and grants were grouped under one organization—the Center for
Educational Development, Evaluation & Research (CEDER). A
CEDER board, with representation from every department, including
the ECDC school, meets regularly to appraise proposals for study in
the ECDC. The board recommends funding, adjusts timelines, and
regulates the number of studies occurring in the classrooms at any
time. A liaison was designated to work specifically with the
classroom teachers and university faculty. This arrangement has
promoted more joint research between the two groups.

Our aspiration is to disseminate our findings openly and often.
That goal has led us to publish this CEDER yearbook. This initial

X
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volume is special for those of us in the Corpus Christi Independent
School District and at TAMUCC who are involved in the ECDC
because it tells the story of our work in the early childhood realm.
This book contains the story of our work this year in early childhood.
The first four chapters give a historical overview "of the Early
Childhood Development Center and its programs. Each program is

~discussed more fully in chapters five through fourteen. This and

future yearbooks will provide researchers and practitioners a forum to
present findings which focus on the development and education of
young children.

At the close of this 2001-2002 school year, a landmark for the
ECDC will occur. We will recognize our first group of third-graders
who began their formal education at the ECDC as three-year-olds.
This special class will be tracked throughout their education to
determine the benefits of their special early education.

We would be remiss if we did not recognize the early dreamers
and workers who made this milestone possible. Dr. Robert Cox, Dr.
Jane Wilhour and Dr. Sandra Lanier-Lerma, we thank you for your
willingness to conceptualize new ways of educating children.
TAMUCC President Robert Furgason and CCISD past Superintendent
Abelardo Saavedra, your support and confidence helped us evolve and
grow. The Blanche Davis Moore Foundation, The Behmann Brothers
Foundation, The Welhausen Management Trust, CITGO Corpus
Christi Refinery and The Coastal Bend Community Foundation, your
financial backing and belief in our mission allowed it to happen. The
Honorable Carlos F. Truan, your confidence led others to believe in us
as well. Senator Kay Bailey Hutchison and Congressman Solomon
Ortiz, your advocacy helped us secure federal support in Washington,
D.C. and your continuing dedication to our youngest learners has
allowed us to serve them well. To each of you and to all the others
who mapped this journey and have pursued it with us, we thank you.

Dean Dee Hopkins

Texas A&M University-Corpus Christi
January 2002
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The Evolution of Laboratory Schools

Laboratory schools situated on university and college campuses
were long a staple of institutions that provided training for preservice
teachers. The concept was simple. Bring PreK-12 students on campus,
provide them with an education, and at the same time provide
preservice teachers an opportunity to practice some of the methods
they were learning in their pedagogy classes. These campus lab
schools would also enable faculty and graduate students to experiment
with new educational ideas and methods and to conduct the research
needed to validate those ideas or methods. Furthermore, although
never acknowledged in their mission statements, these campus lab
schools often provided university faculty with a convenient place to
educate their own children. Children from the local community were
also invited to attend, but usually their parents would have to provide
transportation.

This chapter will delineate the rise and fall of the university
laboratory school in the United States and then describe a new
laboratory school, the Early Childhood Development Center on the
campus of Texas A&M University-Corpus Christi. This facility
addresses some of the problems of the older campus laboratory
schools, and at the same time, grapples with some of the major
concerns of educators and legislators in the 21" century.

The Rise of Lab Schools & Child Development Centers

Laboratory schools have been part of the university milieu in
Europe and America for at least 200 years; some documents even date
their origins to the 1600s. As early as the 1820s, reports of normal
schools in the United States indicated that they were providing
teaching opportunities for their preservice teachers in controlled
teaching environments. Europe and America were not the only
continents to have laboratory schools. In Japan, laboratory schools
were and are called "attached schools." (Hayo, 1993).

From 1850 to 1950, laboratory schools thrived. An 1874 report
from the U.S. Commissioner of Education indicated that 47 of the
nation's 67 state normal schools provided laboratory or training
schools in connection with their teacher education programs
(Hendrick, 1980). By 1920, virtually every major teacher training
institution in the country had a campus laboratory school. Often, the
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lab schools were small because institutions had limited space and
were reluctant to invest a great deal of money in faculties and
facilities for these campus schools. The University of Chicago School
was one of the premier sites. John Dewey started the school and he
was its director from 1896 until 1904. He articulated the purposes of
the laboratory school (Hendrick, 1980, p. 58):

It bears the same relation to the work of pedagogy that a

laboratory bears to biology, physics, or dentistry. Like any

such laboratory it has two main purposes (1) to exhibit, test,
verify and criticize theoretical statements and principles, and

(2) to add to sum of facts and principles in its special line.

Dewey believed that research was the primary mission of
laboratory schools, and he did not believe that they should serve as
training vehicles for prospective teachers (Provenzo, 1979). Although
Dewey had a deep concern for economically deprived populations, the
University of Chicago lab school had to charge tuition in order to
survive. For the most part, students attending the school came from
very affluent families.

Starting in the 1920s, many universities also began to develop
child development laboratory programs or centers (Osborn, 1991).
These were essentially laboratory schools for very young children.
Like the earlier laboratory schools, these centers also had a three-fold
mission: to serve as a practicum ssite for training preservice and
inservice teachers in early childhood education and child
development, to serve as a site for research on various aspects of child
development, and to provide model programs in early childhood
education for the national and local educational communities
(McBride, 1996). Some also served as daycare centers for uhiversity
students and faculty. Significant research emerged from these child
development centers, including: norms for child development (Gesell
at Yale), intelligence tests (Kuhlman at Minnesota), and studies of
child play (Paten at Minnesota). Ironically, teacher educators
conducted few of these significant studies; nor did they have direct
application to the early childhood classroom.

[N
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The Fall of Lab Schools & Child Development Centers

After World War II, the number of lab schools in the United
States declined precipitously, and few new lab schools were opened.
A 1964 survey counted 212 lab schools, which declined to 166 by
1973. By the start of the 21" century, John R. Johnson, Executive
Director of the National Association of Laboratory Schools, estimated
that there were about only 100 lab schools in the United States
(personal communication, July 28, 2001).

Some of the same factors that initially contributed to the success
of the lab school concept also contributed to its decline. However, the
reasons for the decline were many (Goodlad, 1980; Hendrick, 1980;

- Dishner & Boothby, 1986). Critics maintained that some of the

methods, materials, and philosophies that were so successful in the lab
schools could not thrive outside the rarefied atmosphere of a campus
school. Often, the students were the progeny of university faculty, and
they lived in an atmosphere that actively promoted learning and
school. Many of the non-faculty children came from affluent homes in
which families could fill their shelves with books and could provide
transportation to and from school. In other words, they were serving
an elitist population — not typical of the population at large
(MacNaughton & Johns, 1993; Hayo, 1993). Thus, even faculty in
schools of education began to complain that lab schools were not
providing preservice teachers with authentic field experiences.

John Goodlad (1980), one of the premier educators in the United
States, was director of a laboratory school for 18 years. While at the
University of California, Los Angeles, the site of one of the country's
premier lab schools, he clearly identified four other problems of lab
schools. First was the problem of functions. He identified five major
functions of lab schools: education of the children enrolled,
developmert of new and innovative practices, research and inquiry,
preservice education, and inservice education. He concluded that two
of those functions, inservice and preservice education, would best be
left to the local schools surrounding universities. These surrounding
schools, or professional development schools, as they came to be
called, would form new partnershins with the university (Goodlad,
1990). Most of the field-based teacher preparation, particularly the
junior year experience and student teaching, would take place in these
schools. The concept of professional development schools became one
of the cornerstones of the reforms of teacher education proposed in the

718
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late eighties and early nineties (Goodlad, 1990; Holmes Group, 1990).
Some argued, however, that the laboratory school could also become a
professional development school (Smith, 1991).

The second major problem identified by Goodlad (1980) was one
of differing values. Many of the stakeholders in lab schools have very
differing values. The lab schoolteachers, or clinical faculty, want to
demonstrate teaching expertise, preferably with methods and materials
with which they are comfortable. The inservice teachers visiting the
school want a technique or lesson they can use tomorrow; the
preservice teacher wants a job; university professors want a hassle-
free environment where they can do research; and the director of the
school wants all of those things simultaneously. Because Goodlad
would relegate the preservice and inservice education responsibilities
to surrounding schools, he goes on to note that the conflict between
the "university professors and the lab schoolteachers can be a major
concern. He states that each group fails to recognize the strengths of
the other. The university professor has knowledge of research and
specialized content whereas the lab schoolteacher has expertise in
working with groups of children.

The third and fourth problems identified by Goodlad (1980) were
the problem of resources and the problem of external and internal
support. The problem of adequate resources has plagued lab schools
since their inception. Most campus lab schools are small, having no
more than one or two classrooms per grade level. However, when all
schools -were required to offer all of the specialized services of the
larger schools (e.g. special education, speech therapists, music,
physical education, teachers of the gifted, nutrition, etc.), lab schools
were particularly hard hit (McConnaha, 1996). Many universities
began to question their financial commitment to lab schools
particularly with the growth of professional development schools.

In summary, Goodlad (1980) stated that unless the professional
faculty are actively involved in doing research with the children and
clinical faculty in the lab schools, and unless the lab schools maintain
a "questioning ambience,” the schools are doomed to failure. The
schools themselves, the professional faculty, and the clinical faculty
must always be receptive to change, experimentation, and research,

Another problem of lab schools only briefly alluded to by
Goodlad (1980) was their failure to disseminate information about the
research and program development being conducted on site. In an
interview, John Haefner (Hepburn, 1995), a prominent social studies
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educator and former President of the National Council of Social
Studies, after bemoaning the closing of the University of Iowa lab
school which was known for its innovative curriculum and teaching
methods, supported the proposition that campus laboratory schools
had failed in their dissemination mission:

"Why was it closed? We simply did not publish enough about

the high school. We defeated ourselves by not making greater

efforts to get the results out to other educators” (p454).

The Early Childhood Development Center

The $7.8 million Early Childhood Development Center (ECDC)
on the campus of Texas A&M University-Corpus Christi (TAMUCC)
is one of the few university lab schools to open in the nineties. Like
the lab schools and child development centers of old, this school has
four interrelated missions: to do research, to train teachers, to provide
model programs, and to educate the children attending the school. The
facility was funded by the 73rd Texas Legislature in the 1994-95
Biennial Budget for TAMUCC. The on-campus elementary school
opened in August 1996 and is still in operation. Today, it serves
children age three through grade three. The school opened- in 1996
with only four classrooms (age three through grade one). In 1997, the
second-grade classroom was added, and in 1998, the third-grade
classroom was added. The Center was developed through a
collaborative effort between Texas A&M University-Corpus Christi
and the Corpus Christi Independent School District (CCISD). Like
earlier lab schools and child development centers, the ECDC
emphasizes a developmentally appropriate multi-cultural curriculum,
instructional excellence, and team teaching.

However, several major focal points of the ECDC, different from
those historically accepted, are emphasized as well. They include:

¢ A dual language curriculum.
e Fulltime publicly supported schooling for three- and four-
year-olds.

e A school student population from low-income families,
many of who have English as their second language.

e State-of-the-art technology.
* A heavy emphasis on parent involvement and education.
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Collaborative research between lab schoolteachers and College of
Education faculty, often the overlooked mission in lab schools of the
past, is another major emphasis of the ECDC.

The Facility

The two-story facility contains six classrooms for the three-year-
olds through third graders as well as offices for faculty and classrooms
for college students. Each of the six classrooms for children has a
collapsible wall, which can be opened for large multi-age groupings or
closed for single class instruction and activities. In addition, each
classroom has approximately eleven computers. On the second floor,
above each classroom, there is an observation deck with one-way
glass and auditory capability. This provides university students with
opportunities to observe unobtrusively the young children below in
their classroom setting. The ECDC also houses the Center for
Educational Development, Evaluation and Research (CEDER), the
research and development center for the College of Education. In
general, the professional faculty members housed at the ECDC are
committed to involving their students and themselves with research in
the center.

School Population

The student population in the Early Childhood Development
Center is selected from the Corpus Christi Independent School
District, and selection criteria are based upon demographics of that
district. Guidelines for the composition of the ECDC school
population are in accordance with recommendations of the
Consultative Group on Early Childhood Care and Development, an
interagency group dedicated to improving the condition of young
children at risk (Evans & Meyers, 1994). The school population
includes approximately 132 children: 63% of the children qualify for
free or reduced lunch, 50% of the children come from Spanish-
dominant families, and 50% from English-dominant homes. Thus,
there are four groups from which stratified selections are made. Fifty
percent (11) of the children come from Spanish-dominant homes; of
those, sixty-three percent come from low-income homes
(approximately 7), and thirty-seven percent come from non-low
income families (approximately 4). The same percentages apply to the
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children from English-dominant homes. The local school district
conducts a lottery during the month of April from which the 22 three-
year-old children for the three-year-old classroom are selected. It is
hoped that these three-year-olds will continue at the ECDC through
third grade. However, if students drop out or transfer, they are
replaced with other children from the original pool. (See Chapter 2 for
a detailed discussion of selection procedures.) Thus the school
population of the ECDC is, for the most part, representative of the
population of South Texas. Unlike many of the lab school populations
of the past, the children are not, for the most part, the progeny of
affluent well-educated parents.

Faculty

The clinical faculty for the six classrooms in the ECDC are
master teachers, all employed by the school district. A part-time
itinerant special education teacher also serves the children and is
employed by the school district. Because the intent was to make the
ECDC concept reproducible in other schools, not all the faculty are
bilingual. For the first five years of its operation, two of the clinical
faculty were not bilingual. Because fifty percent of the instruction for
all children was to be in Spanish, this necessitated team teaching.
Turnover of the clinical faculty, although not encouraged, is not
discouraged. At the start of 2001, three of the original clinical faculty
remain, but two of those have switched grade levels.

In choosing the clinical faculty for the ECDC, particular concern
was directed toward the selection of the teachers of the three- and
four-year-olds. These teachers were and are an integral part of the
school and, as such, were to have impeccable academic credentials.
The original teacher of the three-year-olds had her doctorate in earl:
childhood education and, at the time, was one of the few Texas
teachers certified by the National Board for Professional Teaching
Standards. The present teacher of three-year-olds has a master’s
degree in early childhood education with many graduate hours in the
teaching of reading. The teacher for the four-year-old classroom has a
doctorate in bilingual education and has published several articles in
that field.

In 2001, a new position was added to the ECDC — a part-time
research liaison. His position is to work with the clinical faculty and
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the professional faculty to ensure that the research agreed upon is
carried out in the most efficient manner.

ECDC Principal/Director

The roles of the principal and the director of the ECDC have been
evolving constantly. In the year prior to the opening of the laboratory
school (1995-96), a fulltime director was hired to oversee the
planning. He continued in that role during the first year of the ECDC's
operation, and his entire salary was paid by the University. In 1997,
the role of the director was changed to a half-time position and
remained that way for the next three years; however, during the same
period, the position was elevated to the rank of assistant dean. Starting
in 1996, (the first year in which children attended) and for the first
three years of it’s the school’s operation, a principal, who was a
doctoral student in the University's educational leadership program,
was added to the roster of ECDC staff. The principal/doctoral
student's stipend was again paid by the university. In 1999, the school
district assumed responsibility for the salary of the principal although
the university supplemented that salary for additional responsibilities
related to the university. In the fall of 2001, the principal's and
director's positions were combined. Again the principal's salary is paid
by the school district while the university continues to provide an
additional supplement for university-related responsibilities. The
principal/director of the laboratory school functions as a department
chair within the College of Education together with the six other
departments: counseling, curricullum & instruction, educational
administration & research, kinesiology, special services, and teacher
education. The faculty members in the ECDC Department consist of
the teachers in the laboratory school — the clinical faculty.
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Center Curriculum

The original curriculum for the ECDC was written during the fall
of 1995 by a cadre of CCISD teachers and the early childhood
education faculty from TAMUCC. However, changes in curriculum
for the Corpus Christi Independent School District have a